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Introducing poetry to Year Four students can be a rewarding and enjoyable experience for teachers and students. At this age, children are natural poets; they love to explore language, play with words, and express their thoughts and emotions. When teaching poetry in Year Four, finding the right balance between fostering creativity and providing
structure is essential to help students develop their skills, gain confidence, and understand the beauty of poetic expression. Familiarising yourself with the fundamentals of poetry is essential to start teaching poetry successfully. This includes understanding poetic techniques, forms, and devices that poets use to convey meaning and evoke emotions in
their readers. By focusing on elements such as rhyme, imagery, and figurative language, teachers can help students appreciate the richness of poetry and recognise these features in different poems they read and write themselves. Another crucial aspect in teaching poetry to Year Four students is using effective teaching aids and tools. Whether
engaging with visual prompts, playing interactive poetry games, or utilising technologies, the key is creating a fun and stimulating environment that encourages students to delve deeper into understanding and writing poetry. Additionally, providing ample resources, support, and practice opportunities allows students to build on their poetic skills and
strengthen their creative abilities. Foster creativity while providing structure for students to develop their poetic skills. Focus on poetic fundamentals, including devices and techniques used to convey meaning. Utilise engaging teaching aids and resources to create a stimulating learning environment. Teaching poetry in Year Four requires a strong
foundation in the fundamentals of poetry. This section will focus on two essential aspects: Rhyme Structures and Narrative Poetry. By helping students understand these concepts, they will be better equipped to explore and enjoy the world of poetry. Rhyme is a crucial aspect of poetry that contributes to its musicality and rhythm. Introducing different
rhyme structures to Year Four students will help them recognise patterns and better understand poets creative choices. Common rhyme structures to teach include: Couplets: Two consecutive lines with matching end rhymes (AA). Alternate Rhymes: Rhymes that alternate between lines (ABAB). Enclosed Rhymes: Rhyming pattern with lines 1 and 4
rhyming, while lines 2 and 3 have different rhymes (ABBA). Use exercises such as identifying rhymes in known poems or creating simple rhymes using word lists to help students get familiar with these concepts. A narrative poem tells a story through verse, making it an accessible and engaging form for students. By studying narrative poetry, Year
Four students will: Understand how poems can convey stories and emotions. Appreciate the power of vivid language and imagery. Develop their own storytelling skills through poetry. Introduce narrative poetry using classic and contemporary examples. Encourage students to identify the poems characters, setting, and plot. Additionally, ask them to
pay attention to the poets use of language, imagery, and pacing. This will foster a deeper appreciation for poetry and build a solid foundation for their future poetry studies. To facilitate a dynamic and engaging Year Four poetry learning experience, various teaching aids and resources can be incorporated into lessons. Two main categories of teaching
aids for effective poetry in Year Four are In-Class Activities and Interactive Worksheets. Using in-class activities can be a powerful teaching resource to introduce poetry concepts and techniques. It encourages active learning and involvement from students, and can make poetry more accessible and enjoyable for them. Some recommended in-class
activities include: Group discussions: Encourage students to share their ideas and interpretations of different poems. This can promote critical thinking and a sense of community in the class. Dramatisation: Ask students to act out poems, experimenting with tone, facial expressions, and gestures to convey the emotions and meaning of the piece.
Found poetry: Provide students with newspapers, magazines, or other texts, and have them create new poems by selecting and arranging words or phrases from these materials. Creative writing: Give the class a poetry theme, form, or style, and invite them to write their own poems. This activity can be done individually or in small groups. Alongside
in-class activities, interactive worksheets can be a valuable teaching aid for reinforcing the lessons taught in class. These worksheets can be downloaded, printed, and used for individual or group work. Some popular types of interactive worksheets include: Fill-in-the-blanks: Worksheets with missing words or phrases, encouraging students to use
context clues to complete the poem. Illustrating poems: A worksheet that prompts students to draw or create visual representations of a given poem, demonstrating how they interpret the imagery and themes. Matching exercises: Worksheets where students connect related concepts, such as matching poetic techniques with their definitions and
examples. Analysing poems: Worksheets that guide students through the process of dissecting and analysing poems, focusing on elements such as rhyme schemes, metre, imagery, and themes. Both in-class activities and interactive worksheets can be an essential part of teaching poetry effectively in Year Four. The key is to ensure a balance between
these aids and traditional lesson formats in order to provide a comprehensive and engaging learning experience for students. Teaching poetry in Year Four can be an engaging and enjoyable process by focusing on breaking down the elements of poetry. One crucial aspect to help students understand poetry is identifying wordplay. Wordplay refers to
using words in a unique, witty, or clever way. This can include puns, alliteration, and metaphors. Please encourage students to find examples of word play in poems and discuss their meanings. For instance, a poem might contain a play on words like: The breeze at dawn has secrets to tell you. Dont go back to sleep. Rumi In this case, the word breeze
may have a figurative meaning of a gentle beginning to the day. A helpful exercise for the class might be providing a list of poems or lines with word play, and asking students to: Identify the type of word play (e.g., pun, alliteration, metaphor). Explain the meaning behind the word play. Discuss how the word play contributes to the poems theme or
message. Another essential element of poetry to cover in Year Four is onomatopoeia. Onomatopoeia refers to words that imitate the sounds they represent, such as buzz, crackle, or whisper. Teaching students to recognise and appreciate onomatopoeia can improve their understanding of the poem and enhance their enjoyment of reading. To help
students explore onomatopoeia, provide a list of sound words and ask them to categorise the words based on their natural sources (e.g., sounds of animals, weather, or objects). For example: Sounds of AnimalsSounds of WeatherSounds of Objectsbuzzrustleclangneighcracklebeep Another activity is to have students create their own examples of
onomatopoeia and share them with the class. Please encourage students to use these words in their own poems, explaining how onomatopoeia adds depth and brings the poem to life. By focusing on identifying word play and exploring onomatopoeia, students will develop a deeper understanding of the key components of poetry. This will allow them to
appreciate the beauty of poetic expression better, and also inspire them to create their own original pieces. Introducing Year Four students to acrostic poems can be an enjoyable and educational experience. Acrostic poems are a form of writing where the first letter of each line spells out a word or phrase. This creative process encourages students to
think about language differently, helping them expand their vocabulary and improve their writing skills. To begin, have the students select a word or phrase to use for their acrostic poem. This could be their name, a favourite animal, or a topic they are learning about in class. Once each student has chosen their word, they can start brainstorming
words or phrases for each acrostic letter. When working on acrostic poems, encourage the students to explore different techniques to improve their writing. A few suggestions include: Using adjectives to describe their chosen word Utilising similes or metaphors Incorporating sensory language To help the students organise their ideas, consider using
a simple table like the one below: LetterLine of the PoemABC Once the students have brainstormed ideas, guide them towards creating a draft of their acrostic poem. Encourage them to edit and revise their work, focusing on aspects such as clarity, imagery and rhythm. As a final stage of the process, consider having the students share their acrostic
poems with the class. This can be an opportunity to praise their creativity and progress, whilst also allowing them to learn from their peers work. In conclusion, by using acrostic poems as a teaching tool in Year Four, students can engage with poetry in an accessible and enjoyable way, fostering a deeper appreciation for language and literature.
When teaching poetry in Year Four, it is essential to have a variety of support and resources available for both the teacher and the students. This section will provide a brief overview of some helpful tools and materials that can be used to enhance the poetry learning experience. Firstly, there are numerous online resources and websites available that
offer a wide range of poetry examples suitable for Year Four students. Some notable websites include: The Poetry Society The Poetry Archive BBC Teach Poetry These sites provide a wealth of poetry examples, lesson plans, and activities that are specifically designed for primary school students. Example poems are an invaluable resource when
teaching poetry, as they allow students to experience different forms of poetry, styles, and themes. It is recommended to have a diverse collection of example poems to share with students throughout the course, ensuring a well-rounded understanding of the subject. In addition to online resources, there are several published books and anthologies
that cater to Year Four students. Some popular titles include: A First Poetry Book by Pie Corbett and Gaby Morgan A Rocketful of Space Poems edited by John Foster The Puffin Book of Fantastic First Poems edited by June Crebbin Feel free to explore these titles and others, adding them to your resource library for teaching poetry. Providing
individual support for each student is crucial when teaching poetry. Some students may struggle with reading or understanding the poems, while others may need extra encouragement to engage with the creative process. Teachers can offer one-on-one support by: Guiding students through reading and analysing poems Offering constructive feedback
on their poetry writing Encouraging students to share their work and opinions Lastly, collaboration and networking with other educators can help teachers find new ideas, materials, and inspiration for their poetry lessons. Look for online forums, social media groups, or professional development sessions focused on teaching poetry in primary schools.
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activities designed for the 8 poems chosen to be used forYear 4 pupils in primary schools in Malaysia. The poems are: 1) Holiday Memories by June Crebbin 2) At The Playground by Brian Moses 3) Sounds Like Magic by Celia Warren 4) Grandmas House by Pamela Mordecai 5) Clap Your Hands by Pam Gidney 6) Noisy Food by Marian Swinger 7)
Woodpecker by Brenda Williams 8) Sand Castle by J. Patrick LewisUsing poetry in the classroomPoetry is the liveliest use of language, and nobody knows more instinctively indelight in that playfulness than children. Children love rhymes, word games, andthe magic effects of verse. Once a love for poetry has been established andsome understanding
has been acquired of the art we need to have theopportunity to read and share and response to poetry in new ways. Teachers willfind it useful to vary their approaches, and could also try some of the following,as appropriate for their year group: Choral speaking by small or large groups, and the whole class. Learning poems a line or two at a time
(varying the tone and expression as appropriate) Reciting poems which have been learned Enacting, miming or singing poems Performing jazz chants Listing rhymes or onomatopoeic words 1Clapping, tapping or stamping rhythms and even moving the whole body (jumping, walking and so on) Making lists of words on a topic Composing or creating
poems as a group or class Holding small group discussions during which the children discuss poems they have read or written.Listening to poemsSome poems need to be read to and with, the pupils. Listening to poems readaloud can be of special value in helping the children to enjoy a poem. At the sametime, the pupils will learn how to read poetry
aloud themselves.Reading poems aloudPupils need to read the poems aloud because it helps them to appreciate eachpoems meaning, atmosphere and rhythm; and in the case of their own poems, tothink of changes which might improve them. Individuals, pairs or groups can readthe parts of different characters, or read individual lines, groups of lines
andstanzas. The way in which a poem is spoken can make a valuable contribution tothe childrens understanding, appreciation and enjoyment of it. Teachers canexperiment with different methods, depending on the poem.Memorising poemsWhen the pupils memorise poetry, the pupils increase their vocabulary anddevelop the skill of using it
expressively; they build up a rich store of creativeways in which words can be used, and they begin to use them themselves.To help the pupils to memorise a poem, read it aloud to them, then repeat it,encouraging them to join in. Display an enlarged copy of the poem, or work with asmall group of pupils who each have their own copy to follow. Read a
line, then 2cover it and ask the pupils to repeat it, building up the number of lines covered,until the pupils can recite the entire poem.OrganisationSome of the activities require some resources besides scissors, glue, word-banks and simple dictionaries. Other materials are specified in the teachersnotes in the module.Beyond the text activitiesMost of
the activities end with a challenge which reinforces and extends thepupils learning and provides the teacher with an opportunity for assessment. Onsome pages there is a space for the children to complete the extensionactivities, but others will require a notebook or separate sheet of paper.Some examples of the beyond the text activities are choral
speaking, poemrecital in the forms of chants, songs, tongue twisters, etc.SourcesAcademy of American Poets (n.d.). Serious Play: Reading Poetry With Children. Retrieved 22 March, 2013, from H. (2003). Activities for Writing Poetry. Scholastic: New York. 3Poem 1: Holiday Memories 45About the PoemThe poem is about the writers adventures during
his imaginary holiday. Some ofthe adventures were wrestling a jaguar, boxing a kangaroo, reaching the moon,travelling to Mars, and grappling a Grizzly bear.MessageBe imaginative and adventurous.Suggested Activities Mix and Match Lets Act Rearrange Me! Hot Seat Pop Up Map Im Having Fun Educational Emphases Multiple Intelligences
(Bodily-Kinaesthetic, Verbal- Linguistic, Interpersonal, Intrapersonal) Creativity & Innovation Contextual Learning Thinking Skills (Applying, Analysing - Synthesising, Evaluating, Creating) 6Activity 1: Mix and Match LS 4.1.1Steps: 1. Put up the pictures from the poem on the board (see next page). 2. Ask pupils to talk about the pictures. Suggested
questions to stimulate discussion: What animal can you see in this picture? What is the boy doing here? 3. Divide pupils into 7 groups. 4. Each group will be given a stanza on a piece of manila card/A3 paper. 5. A representative from each group will come in front of the class and match their stanza to the correct picture on the board. 6. The group
members will then recite their stanza in front of the class. 7. The whole class will recite the whole poem together with the correct intonation and pronunciation after all the groups have put up their stanzas on the board. 8. Pupils recite the poem again with movement and actions. Educational Emphases Multiple Intelligences (Bodily- Kinaesthetic)
7Pictures from the poem 8910*Note: You can enlarge the pictures. 11Make copies of the stanzas below on manila card/A3 paper and cut each oneout.When I was on holiday I chatted to a seagull,I went to Timbuktu, I met a big baboon,I wrestled with a jaguar I floated on a moonbeamAnd boxed a kangaroo Until I reached the moonlI journeyed into
jungles, I sailed across the ocean,I swam the deepest sea, I drove a Greyhound bus,I climbed the highest mountain I rode across the desertAnd a monkey-puzzle tree. On a hippopotamus.I visited the planets, I heard a mermaid singing,I lit up all the stars, I fought a killer shark,I gossiped to a parrot I grappled with a GrizzlyTravelling to Mars In a wild
Safari Park.I chased band of piratesCompletely round the bend.And now the summers overAnd so is this THE END 12Activity 2: Lets Act LS 4.2.1(a), 4.3.2Steps: 1. Show the pictures on PowerPoint and prompt pupils to talk about them. 2. Recite the poem and pupils repeat with the correct intonation and pronunciation. 3. Divide pupils into 7 groups.
Give each pupil one stanza (see Worksheet 1). 4. Show an example of a final line added: * e.g. : When I was on holiday I went to Timbuktu, I wrestled with a jaguar and boxed a kangaroo * I came back with a black eye. 5. Pupils add a final line to their stanza in groups. The line does not have to rhyme with the other lines. 6. Each group then role plays
their stanza with the added line. 7. Pupils paste the poem with their added line on a piece of display sheet/ manila card. 8. Display the pupils work. Educational Emphases Multiple Intelligences (Bodily- Kinaesthetic, Verbal-Linguistic) Creativity & Innovation Thinking Skills (Creating) 13Worksheet 1Cut these stanzas out and give one to each

group.When I was on holiday I chatted to a seagull,I went to Timbuktu, I met a big baboon,I wrestled with a jaguar I floated on a moonbeamAnd boxed a kangaroo Until I reached the moon I journeyed into jungles, I sailed across the ocean,I swam the deepest sea, I drove a Greyhound bus,I
climbed the highest mountain I rode across the desertAnd a monkey-puzzle tree. On a hippopotamus. I visited the planets, I heard a mermaid singing,I lit up all the stars, I fought a killer shark,I gossiped to a parrot I grappled with a GrizzlyTravelling to Mars In a wild Safari
Park. I chased band of piratesCompletely round the bend.And now the summers overAnd so is this THE END 14Activity 3: Rearrange Me! LS 4.3.2Steps: 1. Pupils recite the poem together. 2. Divide pupils into 7 groups. 3. Each group reads one stanza of the poem

aloud. 4. Give each group a stanza with the words jumbled (see Worksheet 2). 5. Pupils rearrange the words in each line to form a sentence. 6. the pupils discuss in their groups how they can perform their stanza with interesting actions and expressions once they have arranged all four lines correctly, 7. The groups present their stanzas to the class.
Educational Emphases Multiple Intelligences (Bodily- Kinaesthetic) Thinking Skills (Applying) 15Worksheet 2 holiday I on was When Timbuktu to I jaguar went wrestled I with a kangaroo a And boxedinto journeyed jungles I the Isea deepest swam I mountainthe climbed highest monkey-puzzlea tree Andchatted a seagull I to A Ibig baboon met I floated
the Untilon a moonbeammoonbeam reached I the visited I planetslit up stars the I all a I toMars parrot gossiped to Travellingacross ocean sailed I the a I drove Greyhound bus I rodeacross On a the desert hippopotamus 16a singing I heard mermaidfought I a shark killerGrizzly I a with wild grappled a Safari In Parkchased band pirates I ofround bend
over the the Completely this is And summers now And The End so 17Activity 4: Hot Seat LS 4.2.1(a)Steps: 1. Show pupils pictures of the characters in the poem. Ask pupils to identify each character. 2. Tell the pupils that they are going to meet the boy from the poem and help him solve his problem. 3. Wear an eye patch and sit in a chair in front of
the class. 4. Introduce yourself (teacher) as the boy and tell the pupils your problem: Hello, friends. I am the boy you read about in the poem. I wrestled with a jaguar and boxed a kangaroo. Now, I have a black eye. It really hurts. What should I do? 5. Encourage pupils to suggest what the boy can do about his black eye. For example, see a doctor, put
an ice pack on your eye, etc. 6. Next, divide pupils into small groups. 7. Give each group a situation: i. You floated to the moon. How did you get back? ii. You travelled into the jungle. What did you see? iii. You gossiped to a parrot. What did you gossip about? iv. You got lost in the desert. How did you find your way out? v. You met a grizzly bear. What
happened next? vi. A band of pirates found you. What did you do? 8. In their small groups, they discuss the situation and find a solution. 9. The pupils present their ideas to the class. Educational Emphases Multiple Intelligences (Interpersonal) Thinking Skills (Applying, Analysing - Synthesising, Evaluating, Creating) 18Activity 5: Pop Up Map LS
4.3.1Steps:1. Divide pupils into groups.2. Give each group a manila card and the pictures from the poem.3. Pupils colour and cut out the pictures.4. Get pupils to fold the pictures along the dotted lines.5. Ask pupils to paste the folded part of the pictures on the manila card.6. Tell the pupils they are going to plan a holiday and create a pop up mapwith
a route of their journey.7. Pupils show their pop up maps and explain how they planned their journey.Examples of pop up maps:GlossaryPop up map: a map containing folded cut-out pictures that rise up to form a three-dimensional scene. Educational Emphases Creativity & Innovation Thinking Skills (Creating) 19Pictures for the Pop Up Map 20*Note:
Cut out the pictures. Fold along the dotted lines. 21Activity 6: Im Having Fun LS 4.3.1Steps: 1. Show pupils pictures of holiday scenes (from calendars, photographs, etc.). 2. Ask pupils about their holidays. 3. Show pupils an example of a postcard with a message (see next page). 4. Give each pupil a piece of A5 paper/card. Pupils can also use their
own blank postcards. 5. Tell pupils to think about a holiday they have been on and write a note to their family/friend describing their holiday. They can also paste pictures of their holiday or draw an illustration on their postcards. 6. Pupils exchange their postcards with their friends in class or they can post them to their pen pals/relatives.. Educational
Emphases Contextual Learning Thinking Skills (Applying, Creating) 22Sample postcardDear Khairil, Khairil Hasry 19, Jalan Kemuning, Last week, my family and I 06000 Jitra,went to Sabah. We climbed Kedah Darul Aman.Mount Kinabalu. We alsovisited the tea plantation atKundasang and the OrangUtan Sanctuary in Sepilok.The food was so
delicious. Ihad a really good time withmy family. Sincerely, Bob 23Poem 2: At the Playground 24About the PoemThe poem is about a child having fun at the playground.MessageHave fun.Be careful.Love your parents.Suggested Activities Name Me Playground DOs & DONTs Feeling Good Lets Chant Picture Puzzle Educational Emphases Multiple
Intelligences (Intrapersonal, Musical, Bodily- Kinaesthetic, Visual-Spatial) Knowledge Acquisition Constructivism Values & Citizenship Contextual Learning i-Think programme (Flow Map Sequencing) Thinking Skills (Analysing - Synthesising, Evaluating) 25Activity 1: Name Me LS 4.1.1Steps: 1. Put up pictures of playground equipment on the board
(slide, see saw, swing, monkey bar, spring rider, merry-go-round). Prepare flashcards with the names of the equipment, but do not put these up on the board. Flashcards:Slide See SawSwing Monkey BarSpring Rider Merry-Go-Round2. Call one pupil to the front of the class. The pupil picks one flashcard and matches it to the right picture.3. When all
the pictures have been labelled correctly, tell pupils the names of the equipment.4. Introduce the poem At the Playground.5. Recite the poem and pupils repeat with the correct intonation and pronunciation. Educational Emphases Knowledge Acquisition 26Pictures of playground equipment Source: www.arthursclipart.org www.mycutesgraphics.com
27Activity 2: Playground DOs and DONTs LS 4.2.1(b)Steps: 1. Ask pupils to talk about the DOs and DONTSs in the school library and canteen. 2. Pupils recite the poem together. 3. Divide the pupils into groups. 4. Distribute Worksheet 1 to each group. 5. Tell pupils to come up with the DOs and DONTSs in the playground. Example: DOs DONTsSit on the
swing. Stand on the swing. Walk carefully. Run too fast.6. Pupils share with the class their DOs and DONTs. Educational Emphases Constructivism Values & Citizenship Thinking Skills (Analysing - Synthesising, Evaluating) 28Worksheet 1 DONTs Stand on the swing. DOs Example: Sit on the swing.*Note: You can adapt this worksheet according to the
number of students inyour class, or their level of proficiency. 29Activity 3: Feeling Good LS 4.1.1Steps: 1. Pupils recite the poem together. 2. Pupils talk about how they feel when they are at the playground. 3. Give pupils the Flow Map (Worksheet 2). 4. Tell pupils to fill in the blanks with their feelings (smileys or pictures can be used instead of
words). 5. As an extension activity, pupils can write a story based on the flow map. Flow Map ExampleBefore going to On the way to When you firstthe playground the playground reached the playgroundExcited Impatient HappyTired Sad Having funHome When its time to While playing at go home the playground Educational Emphases Multiple
Intelligences (Intrapersonal) Contextual Learning i-Think programme (Flow Map Sequencing) Thinking Skills (Analysing - Synthesising) 30Worksheet 2 (Adapted from i-Think Programme Thinking MapsBefore going to On thethe playground the playHome When its go h 3s - Flow Map Sequencing) When you first reached thee way to playground
yground s time to While playing athome the playground31Activity 4: Lets Chant LS 4.1.2Steps: 1. Put up the jazz chant on the board. 2. Recite the jazz chant. Pupils repeat after the teacher. 3. Pupils recite the jazz chant together with actions. 4. Pupils can perform the jazz chant in groups for their English Day or English Week presentation.Jazz
ChantPlayground, Playground Educational EmphasesYeah, Yeah, Yeah,Swung, swung, swung Multiple Intelligences (Bodily-on the swing, swing, swing Kinaesthetic, Musical)Slid, slid, slidon the slide, slide, slideHung, Hung, Hungon the ring, ring, ring, Mummy, Mummy, MummyKiss, kiss, kissCuddle, cuddle, cuddle,Bye, Bye, Bye,Fell in a
puddle,Puddle, puddle, puddleBoo Hoo Hoo! 32Activity 5: Picture Puzzle LS 4.2.1Steps: 1. Ask pupils to describe a playground that they have been to. Talk about the location, equipment and things that they do there. 2. Pupils recite the poem together with the correct intonation and pronunciation. 3. Divide pupils into groups. 4. Give each group an
envelope with pictures for the puzzle and a manila card. 5. Pupils arrange the puzzle to form a complete picture of a playground and paste it on the manila card. 6. Ask pupils to talk about what they see in the picture (what equipment is there, what the people are doing, etc.) 7. Recall the DOs and DONTSs discussed in Activity 2. 8. Show the pupils a
few examples of road signs and tell them what they mean (examples provided in the following pages). 9. Ask pupils to create 5 signs for the playground. Encourage them to be creative. 10. Pupils draw or paste their signs on the picture of the playground. 11. Pupils present their work and explain their signs (meaning, reason for choosing them, etc.)
12. Display the pupils work. Educational Emphases Multiple Intelligences (Visual-Spatial) Values & Citizenship Thinking Skills (Creating) 33Picture PuzzleCourtesy of Canberra Primary School Singapore 34Examples of road signs 35Poem 3: Sounds Like Magic 36About the PoemThe poem is about a childs imagination of sounds from the objects stated
in thepoem.MessageBe observant.Be creative and imaginative.Suggested Activities Who Am I? (Kims Game) Can You Hear Me? Make Me Up Educational Emphases Creativity & Imagination Multiple Intelligences (Musical, Visual-Spatial) Constructivism Entrepreneurship Thinking Skills (Analysing Synthesising, Creating) 37Activity 1: Who Am I?
(Kims Game) LS 4.1.1, 4.1.2Steps: 1. Play a few sounds (waves, hooves pounding, a deep and loud voice). 2. Pupils guess the sound. 3. Bring in realia in a bag/box (seashell, egg shell, coconut, teacup, etc) 4. Get pupils to come up and choose an object from the box without seeing it. They touch and feel the object and describe it to the class. 5. The
pupils guess what the object is. Repeat for all the other objects. 6. Reveal the objects in the bag/box. 7. Pupils name the objects and talk about them. Example: Where can you find a seashell? Have you put a seashell against your ear? What sounds did you hear? 8. Give Worksheet 1 to pupils. They match the pictures to the sounds. Example: seashell
rushing of the waves 9. Recite the poem Sounds Like Magic and pupils repeat with the correct intonation and pronunciation. 10. Pupils check their answers in Worksheet 1. 11. Ask pupils what other objects/people/animals sound like the rushing of waves, horses hooves pounding, and a giants voice. Educational Emphases Multiple Intelligences
(Musical) Creativity & Innovation Thinking Skills (Analysing - Synthesising) 38Worksheet 1Look at each picture. What sound do you think you will hear when you putthe object to your ear? rushing of the waves pecking chick horses hooves pounding giants voice 39Activity 2: Can You Hear Me? LS 4.2.1(a)Steps: 1. Divide pupils into groups. 2. Give
each group an object (seashell, eggshell, hollow coconut, teacup). 3. Ask pupils where they can find those objects. 4. Get pupils to put the objects to their ears and listen closely. 5. Pupils describe the sounds they think they can hear. Encourage them to be imaginative and creative. 6. Give one stanza to each group. 7. Pupils read the stanza in their
groups. 8. A representative from each group will pass the stanza they have to the group that has the correct object. 9. Each group reads its stanza aloud with actions. 10. Give each group a stanza with the missing words and phrases (see Worksheet 2). 11. In their groups, pupils fill in the blanks with another object and sound. 12. Pupils present their
new stanzas to the class. Educational Emphases Creativity & Innovation Constructivism Thinking Skills (Creating) 40Worksheet 2 (cut and give each group one stanza) I listened to and thought I could hear inside my ear. I held close against my head and thought I heard

I found and listened for a sound and thought I heard I took to see what I might hear and thought I heard 41Activity 3: Make Me Up LS
4.3.1Steps: 1. Prior to this lesson, ask pupils to bring eggshells, seashells, coconut shells or paper cups. 2. Show pictures of decorated eggshells, seashells, coconut shells and paper cups. 3. Pupils talk about the objects in the pictures (how to make them, what to use, etc.). 4. Tell pupils that the theme for todays lesson is Magic. Pupils decorate their
objects according to this theme. Example: fairies, elves, Puteri Gunung Ledang, etc. 5. Get pupils to prepare a simple two-line or four-line poem describing their decorated objects. Examples: 1. Eggshell fairy, eggshell fairy, Youre so pretty, youre so tiny. 2. Oh magic keris, How powerful you are, You shine so brightly, Like a beautiful star. 6. Pupils
promote their objects to the class. The objects can be sold during Canteen Day/Family Day/in a class auction. Educational Emphases Multiple Intelligences (Visual-Spatial) Creativity & Innovation Entrepreneurship Thinking Skills (Applying, Creating) 42Pictures*Note: You can print and enlarge the pictures. 43Poem 4: Grandmas House 44About the
PoemThis poem talks about the things that one can find in a grandmothers house andalso about the warmth of sharing tea with ones grandmother.MessageAlways love and care for your loved ones.Suggested Activities Things in Grandmas House Grandmas Double My Grandpas House Diorama Thank You, Grandma Educational Emphases Multiple
Intelligences (Visual-Spatial, Verbal-Linguistic) Creativity & Innovation Values & Citizenship Learning How to Learn Skills i-Think programme (Double Bubble Map) Thinking Skills (Analysing Synthesising, Creating) 45 Poetry is language used in a particular way. It can, but does not always, involve rhyme, rhythm and metre. It is a way of sharing
experiences, of telling a story or expressing feelings or ideas. Poems are verses which may be spoken or sung. The form, rhythm and word choice for imagery, the creation of pictures with words, is important in poetry. The words may form patterns of sound, verse or thought. Usually, poetry appeals to the imagination of the audience and can create
vivid visual images. Poems can paint powerful, sharp pictures using images and emotive language which stimulate the senses. Modern poetry (free verse) doesnt need to rhyme but it should have a rhythm. (Bennett 1989) Poetry comes in many forms including, but not exclusively, Acrostic Ballads Chants Cinquain Diamante Free verse Haiku Limericks
Lyrics Narratives Nonsense Verse Rhymes Shape / Concrete Tanka People most often express themselves in poetry when they have an experience or feeling that seems too strong for ordinary prose, most often experiences of love, death, disaster, beauty, happiness, horror or shock. Poetry is a way of concentrating on and encapsulating a moment or
experience, of remembering it, or sometimes of working through it. Planning Provide a range of resources eg music, anthologies Engage in word games, build banks of words descriptive, powerful, humorous Jointly construct poems Introduce formulaic poems eg haiku Model and share the writing of poetry Allow creativity and/or use of formulaic
poems Explain that a number of drafts may be necessary Respond sensitively and positively to learners ideas and efforts Marking the content may inhibit further meaningful writing Provide constructive feedback, possibly about how the poem made you feel Allow plenty of thinking, reflective and discussion time Publish the poems, with learners
permission Compile an anthology Respect learners request for not sharing Read poems to an audience Display in public places Enter in competitions Tunica, Mandy 2005, a passion for poetry, PETA, NSW Create a shape poem using Alliteration Alliteration-- The repetition of consonants at the beginning of words in poetry or any writing.Examples of
Alliteration:Bobbybroke hisbat atBart's house.Sugar makes thesaucesweet. Thewormwiggledwhenwe touched itswet skin.Thepots andpans werePeter'sprizedpossessions.Example Alliterative Poem --Share the poem and discuss with the students the examples of alliteration. Tell the students that most poetry will only have one or two lines that use this
technique. This poem was created specifically to showcase the poetry technique.Sea SurpriseThe swimmers swam and searched the seaSpecial sea shells hid beneath the sandChildren catch small creatures and set them freeScreaming, splashing and skipping to the landTell students to choose a topic that they like.Ask students to write a six line
poem. The poem should use alliteration, using one letter, like in the example poem. There should be at least six words that start with the same consonant within the poem.Students should trade their poem with one other person. Each person should find the examples of alliteration in the other person's poem.When the students have completed their
poems, ask them to read the the poetry aloud to the class. Give candy for the most whimsical or interesting poem. Students should now be ready to find alliteration in published poems.Alliteration in Poems Look at this sentence, what can you see? Dozy Doug dug a deep ditch. Most of the words start with the same letter, D. This is called alliteration.
Task One Here are some sentences for you to complete. The end word is missing each time. Can you fill in the missing word, thinking about alliteration as you fill it in. For example: Twenty terrible tigers. One awful........ Two horrid........ Three smelly ....... . Four frightened ....... . Five frisky........ Six smiley ....... . Seven sickly........ Eight evil........ Nine
naughty ....... . 10. Ten trembling ....... . Task Two Can you think up some four-line verses that show alliteration in each line. The lines do not all have to be based around the same letter. Your verses can be about anything you like; school, animals, sport etc. For example: Big Bad Ben In the playground he pushes, pinches and pulls people, Hes always
naughty and nasty not nice to know. He bounces boys back and forth And burps and belches at bell-time! See if you can make a few little verses like these. Challenge Can you find examples of alliteration in any of the poems we have read as a class, or in poems you have read yourself. Write down a few examples of lines from poems that show
alliteration. (Make sure you write down which poem they are from please.) Haiku (see powerpoint)choose a special sight in the world around youdogs sleeping under a treewrite where the action is happening - under a gumtree,on the cool damp earth write what is happening -sleeping dogs lie quietly write when it happened -each hot summer day
Under a gum tree sleeping dogs lie quietly each hot summer day. Limericks are five-line poems that use rhyme and rhythm to enhance the content of what they are saying. They are usually humorous and have a twist is in the last line. Because limericks are usually funny, they often have made-up or slang words in them. There is a pattern to the poems
rhythm. Lines one, two and five rhyme with each other and normally contain a three beat metre. Lines three and four rhyme with each other and normally contain a two beat meter. Lines three and four are usually shorter than the other lines. Example 1 A cheerful old bear at the zooCould always find something to do. When it bored him, you know, To
walk to and fro He reversed and walked fro and to. (Anon) Example 2 A sea-serpent saw a big tanker Bit a hole in her side and then sank her. It swallowed the crew In a minute or two, And then picked its teeth with the anchor. (Anon) These opening lines may be useful starters for writing limericks ... There lived an old hermit in Moil While eating my
lunch on the sand There was an old camel at Finke The doctor who looked at my toe Colour poetrydescribe a colour in terms of their five senses. Colour poetry should address these questions:What do you think of when you envision this colour?How does the colour sounds?How does the colour look?How does the colour taste?How does the colour
smell?How does the colour feel? (touch)How does the colour make you feel? (emotional)Practice Activity: As a class we will create a rough draft for our colour poem using the graphic organizer.Descriptive words are useful in creating poems and for many other writing mediums. Colour poems are a good stepping stone to demonstrate the impact of
powerful, descriptive words. Line 1 Name a colour Lines 2-4 Name 3 things that are that colourLines 5-7 Name 3 things that sound like that colour Lines 8-10 Name 3 things that taste like that colour Lines 11-13 Name 3 things that feel like that colour Line 14 What can that colour do? PurpleA bruise on your leg,bunches of grapes in a bowl,a sweater
that goes great with black, the sound of power,fruit juice poured into a glass a school bell ringing, ringing Grandma's rhubarb pie. cold medicine served up on a tablespoon squishy cough drops, velvet covered cushions pointy tip pentel markers, the sky before lightning starts Purple can take you for a sweet ride.Green Green is apples, markers, and
cool.Green is the taste of vegetables.Green smells like grass and rain.Green makes me feel envious.Green is the sound of a lawnmowerand a sigh.Green is a garden, forest, and a swamp.Green is renewal.Green is beginning again.Green is spring. Narrative and Lyric poetry Narrative poetry is often about people or events that concern the community as
a whole - public poetry, and the poets personal feelings are not necessarily directly expressed. Narrative poems can be short or very long. They can rhyme or not rhyme, although they often do rhyme. Even in narrative poetry, however, the poets attitude to her or his subject can be perceived through the choice of words and form. For example, the
stereotyped subjects of limericks are usually intended to be laughed at or to be regarded as awful warnings, eg the young lady from Riga, who was foolish enough to go for a ride on a tiger. Traditional ballads deal generally with tragic subjects, use plain language and often direct speech, and often have a tone of regret or melancholy, which is often
underlined by the use of a refrain. Narrative poems tell stories which have -an orientation (who, what, where)-a complication (problem)-a resolution (how the problem is solved). Eency weency spider went up the water spout (orientation who, what, where) Down came the rain and washed the spider out (complication or problem) Out came the
sunshine, dried up all the rain And eency weency spider climbed up the spout again. (resolution, how the problem is solved) Waltzing Matilda is another example of narrative poetry, telling a story with an orientation, complication, crisis and resolution.Poems that are not narrative poems are lyric poems. Lyric poetry tends to be more concerned with
one persons private experience being shared with others. They express ideas, feelings and experiences (without a problem happening), for example: My Country by Dorothea Mackellar I love a sunburnt country A land of sweeping plainsOf ragged mountain ranges Of droughts and flooding rains. I love her far horizons, I love her jewel-sea Her beauty

and her terror The wide brown land for me. Directions: Read each sentence and circle the onomatopoeic word. Also explain what makes this noise. 1. When Mum asked Tommy how his day went, Tommy just grunted. What made the noise? 2. The best part about music class is that you
can bang on the drum. What made the noise? 3. While the cat cleaned himself, the thirsty dog slurped the dirty water from the puddle. What made the noise? 4. After sweating it out on the court, Vince gulped down the
Mountain Dew. What made the noise? 5. Though she stepped very lightly, Vanessas heels still clacked on the hardwood floor. What made the noise? 6. Ronald zipped up his sleeping bag as he packed up all of his belongings.
What made the noise? 7. Tim almost stepped on the snake and then he heard the rattle of its tail. What made the noise? 8. When Bobby got home after a long day at school, he threw his books down with a thud. What made
the noise? 9. The two-year old crashed into the cabinet while chasing the dog around the kitchen table. What made the noise? 10. The bride and groom were not surprised to hear the clinking glasses and they prepared to
embrace. What made the noise? 11. Brian was rapidly clicking his pen to annoy me, but it wouldnt work this time. What made the noise? 12. Angie sprayed her neighbor with the hose in a playful way; he didnt mind since it
was so hot. What made the noise? 13. They knew that the principal was coming because they heard the jingle of his keys. What made the noise? 14. Anytime anybody comes over to my house, my dog hides behind the couch
and barks for hours. What made the noise? 15. Chris saw the garbage truck driving right toward him so he honked his horn and waved his arm. What made the noise? 16. I woke up to the sound of bacon sizzling in a frying
pan and I knew that it would be a good day. What made the noise? 17. The lawyer almost drove right into the ambulance while chasing after the wail of the sirens. What made the noise? 18. Most musicians use a small piece
of plastic, but Johnny Nickels used a coin to strum his guitar. What made the noise? 19. Mark tried sneaking in the house after the party but the squeak of his shoes woke up Mom. What made the noise? 20. Jenny tried to
focus on the final exam but the ticking clock kept breaking her concentration. What made the noise? 21. Barry felt very patriotic as the sunset and the flag flapped in wind. What made the noise? 22. John was eager to begin
taking notes so he started tapping his pencil on his desk. What made the noise? 23. As the paintball splattered against the windshield, Kevin knew that he would be in trouble.What made the noise? 24. As the fans packed
into the stadium, the fireworks boomed overhead. What made the noise? 25. When Reuben saw what he thought was a ghost, he shrieked like a banshee.What made the noise? Rhyming I-Spy This is the same as I-Spy, but the

player says: I spy with my little eye, something that rhymes with... The player must first have identified an object in the room, and searched for a word that rhymes with it. So, if they have spotted a socket, they would say: I spy with my little eye something that rhymes with rocket. If the class is working on a particular subject, for instance sea-life, and
have a picture full of things found in the ocean, Rhyming I-Spy can be played with what can be seen in the picture only. This motivates the class to observe and identify their subject matter, giving them the necessary language and rhymes for writing poems on a set topic, which will be helpful when it is time for them to do their own writing. Rather
than the person with the correct answer playing next, the teacher can give each pupil a single go (with teaching assistants guiding those with weaker language skills). Rhyming Tennis Two players face each other, batting a rhyme back and forth. Players must use a new word each time they bat, and it must be a full rhyme (full rhymes/assonance/
consonance are explained below). If a player repeats a word, says umm or cannot respond after five seconds, they have lost. The teacher may use their discretion as to how strictly this applies. Slang words (within the context of appropriate language) are allowed, but words must actually exist. If a player says a word and the other player thinks this is
made up, the player must be able to prove the word exists by supplying its meaning. The winner stays on to face a new challenger.It is important that the teacher chooses the rhyming word. If a tricky word is chosen the game is not much fun; the aim is to use words like sun to see how many rhymes the pupils can come up with. Avoid words with
obvious embarrassing results, like duck, as pupils may even inadvertently use a corresponding swear word. If unsure, have a list of starting rhyme words written out beforehand. Here are a few examples of words with lots of obvious rhymes: eye...hair...skin...ears...score...wall...tree... blow...skip...wood...sun...pen...glue. A tip the teacher can give the
class is for each player to plan ahead while the other player is thinking of their word, and also to go through the alphabet to seek out a rhyme. The teacher can also encourage pupils to use rhymes of more than one syllable, such as reply, deny, unfair, debonair etc. You can play this in front of the whole class, to simulate a performance environment,
with the rest of the class trying to think of rhyming words for the players. However, calling out words can cause confusion. If the class lacks this discipline, an alternative way of playing is in a circle, so pupils only think of one rhyme each, until somebody is out. A variation on this game is for the class to be split into groups, and given a 2-minute time
limit to write down as many rhyming words for eye (for example) as they can. The winning group is the one which comes up with the most rhymes. Traditional forms of poetry have a regular rhythm pattern. This flow, beat, pulse and / or regular recurrence of stress can be identified by clicking fingers, clapping or drumming. Rhythm contributes to the
pace of a poem or song. Traditionally each line of poetry has a regular rhythm pattern. Rhythm happens because lines have metre. Metre is a measure of strong and weak beats in lines of verse. The beats or pulses are caused by stressed and unstressed syllables. Beats can be identified by clapping, clicking fingers, drumming, strumming or tapping.
The following is an example of a rhythmic pattern. When/ the golden/ sun/ is setting/ And/ your face/ I cannot/ see/ When/ of others/ you/ are thinking/ Will/ you sometimes/ think/ of me? Possible teaching/learning ideas Talk about songs and poems having different patterns of rhythm or beats which add to the meaning and purpose of the song/poem.
Model clicking your fingers to the rhythm or beat of Kumba yah, as you say the works of the song. Have learners say the song, clicking their fingers to the rhythm. Inform learners that this is a religious song form the West Indies and that Kumb yah means come by you. (The slower walking pace suits its purpose and meaning). Model clicking your
fingers to the rhythm or beat as you say Shell Be Coming Round The Mountain (or another song that has a strong rhythm). Have learners say the song, clicking their fingers to the rhythm. (The lively galloping pace suits its purpose and meaning). Compare the rhythms or beats of other songs. How are they different? Ask learners if they can identify
and label the rhythms as walking or galloping rhythms. Do the slower and quicker rhythms suit the purposes of the songs? Learners o reflectontheimportanceofwordchoiceinachievingrhythminapoemorsong o identifysongswithwalkingorgallopingrhythms o write a verse of a song they know and underline the stressed syllables. Sample poems are
provided. Select poems based on learner context. Kumba yah Kum-bayah,myLord, Kum-bayah, Kum-ba yah, my Lord, Kum-ba yah, Kum-ba yah, my Lord, Kum-ba yah, O Lord, Kum-ba yah. Someone'scrying,Lord,Kum-bayah, (3 times) O Lord, Kum-ba yah. 3. Someone'ssinging, Lord, Kum-bayah, (3 times) O Lord, Kum-ba yah. 4.

Someone'spraying,Lord, Kum-bayah, (3 times) O Lord, Kum-ba yah. 5. Someone'ssleeping,Lord,Kum-bayah, (3 times) O Lord, Kum-ba yah. Kumba yah is a song from the West Indies. The words mean 'come by you'. She'll Be Coming Round The Mountain 1. She'll be coming round the mountain, when she comes, (when she comes) She'll be coming
round the mountain, when she comes, (when she comes) She'll be coming round the mountain, She'll be coming round the mountain, She'll be coming round the mountain, when she comes. Chorus Singing aye, aye, yippie yippie, aye, Singing aye, aye, yippie yippie, aye, Singing aye, aye, yippie, yippie, Aye, aye, yippie, yippie, Aye, aye, yippie yippie,
aye. She'll be driving six white horses, when she comes, (when she comes) She'll be wearing pink pyjamas, when she comes, (when she comes) Oh we'll all go to meet her, when she comes, (when she comes) Oh we'll kill the old red rooster, when she comes, (when she comes) Spoonerisms Kinquering congs is a well-known example of a spoonerism. W.
A. Spooner from Oxford, England, accidentally invented spoonerisms: he often mixed up the sounds at the beginning of his words. What did W. A. Spooner mean to say instead of kinquering congs? Here are some modern spoonerisms for you to translate into English be careful with the spelling! Did you hear the roar-bell ding? Dont forget to dock the
law! We had thick frog last fiday. Do you like to bead in red? I can fee my sootprints! I caught a ban of soda. Can you think of any spoonerisms yourself? Write them here. NeologismsThis activity requires students to create their own neologisms from a list of given prefixes, roots and suffixes. Going through the process of word formation engages
students in the sort ofcomplex processingfound to be effective in promoting vocabulary growth. This activity requires small groups of students to combine elements in plausible ways to create some new word for which they must invent a definition, and then challenge the other groups of students try to guess the made-up definition.ProceduresThe
students should form teams of no more than four members, and receive copies of the activity's word element list consisting of various prefixes, roots and suffixes. In each round, each team combines a minimum of two elements from the given lists with other word elements that they know from other activities or experiences to form some new word,
and then to write a definition for it. The definition may involve some embellishment, but should remain faithful to the elements that constitute the word. The word may have a maximum of 20 letters.A sample round might proceed as follows:1. Prior to the competition, each student should receive a copy of the word element list.2. The class divides into
teams consisting of 3-4 students. A typical class might have 6-8 teams.3. The activity starts with each team sequestering itself and selecting at least two elements from the list to make up a new word. Since they are operating separately, several teams could conceivably end up using some of the same elements. For example, Team #1 might select
words only from theNeologism!word element list, and use "ecto" (outside of), "arch" (rule, govern) and "ist" (one who) to come up with "ectoarchist," for which they might make up the definition "one who governs a nation while in exile." Team #2, however, might remember word elements from other lists, and combine "mega" (very), "tachy" (fast),
"hipp" (horse), and "ine" (resembling a certain animal) to get "megatachyhippine," or "resembling a very fast horse."One important point: You should encourage the teams to use as many of the twenty allowable letters as possible, but should limit the numbers of letters per word to twenty. This will prevent students from making up utterly ridiculous
words like "macropaleopseudoichthymorphiconoclasm," for which students could make up a definition that no one could possibly guess; this makes the activity more competitive, and forces students to engage more seriously in the real process of word formation, rather than just randomly stringing together countless word elements. Each team should
check its word and definition with the teacher before submitting it, to make sure that the definition is reasonable, and to make sure that the students use prefixes as prefixes and suffixes as suffixes; many students need some coaching in the art of word construction.4. After each team has concocted its word and definition, the competition begins.
Team #1 goes first, reading its word and writing it on the board, and then handing in its definition to the teacher. Each of the other teams then has two minutes to figure out the word's "meaning." They make their guesses, write them down, and turn them in to the teacher.5. The teacher then reads each of the guesses. After reading them all, he or
she makes a judgment as to which are correct. The guesses should be fairly close to the original in order to be acceptable. For instance, for the previously given definition for "ectoarchy," "Someone ruling a country who is outside the royal family," while a good guess, might not be acceptable, since it does not contain the key elements of the original;
"A person who governs from afar," although closer, might also not be acceptable, because the key element of exile is missing.6. After the teacher has read the attempts of the competing teams, he or she reads Team #1's "correct" definition and identifies those guesses which are acceptable as correct. Any team guessing the "correct" definition
receives one point; Team #1 also receives one point for each "incorrect" guess.7. Since all groups make up their words at the beginning of the activity, you can proceed directly from this juncture to a reading of Team #2's neologism. Each round is structured in the manner of the first; you may play as many rounds as time allows. At the end of the
period, the team with the most points wins.Condensed Procedures for Neologism!1. Distribute the word element lists.2. Divide the class into teams of 3-4 students.3. Students create neologisms of no more than 20 letters, and check them with the teacher.4. Team #1 reads its neologism, and the teacher writes it on the board. Other teams have 2
minutes to guess its meaning. They write down their definitions and turn them in to the teacher.5. The teacher reads the definitions aloud, and then reads Team #1's "correct" definition. Teams guessing correctly get 1 point; Team #1 gets 1 point for each incorrect guess.6. Repeat Steps #4 and #5 for each of the other teams.Prefixa - withoutcaco -
badecto - outsideendo - withinepi - upon, in additionhetero - differenthier - sacredholo - wholehomo - samehypo - under, less than, too littleideo, idea - ideaidio - one's owniso - equalmacro - largemega - largemeta - completely, beyondolig - fewpoly - manypseudo - falseRootsarch, archi - rule, governbatho, bathy - depthcephal - headchrom - colorcrypt -
hidedem - peoplederm - skindyn, dynam - powerethn - nationgeo - earthgno, gnos - knowhem - bloodhipp - horseichthy - fishicon - image, idolmorph - shapeornith - birdphot - lightrheo - flowstat, stas - stand, stoptheo - godtherm - heatSuffixes-ac - having the properties of....-algia, algy - pain of the....-clasm - destruction of....-cracy - government by....-ia -
the condition that....-ic - someone or something which....-ism - the belief that....-ist - one who....-itis - inflammation of the....-latry - worship of....-lysis - loosening of....-machy, machia - war, fight between....-oid - resembling....-phoria - carrying or producing....-poly - sale of....-sis - the condition of.... METHOD #2You can use Neologism! with any of the
chapters inVCBSthat emphasize word elements. Prior to the game, you should prepare a list of the word elements found in the desired chapter ofVCBSso that students can combine them to invent new words and definitions as they do in Method #1.As you can see in the following word element list based on Chapter Four, "Words Derived from Greek,"
a chapter may emphasize one word element more than others; in this case, the chapter contains more prefixes than roots and suffixes combined. Thus, you may wish to supplement this provided list with word elements from other chapters in the book, from the Method #1 list, or from your own materials so that students will have more versatility in
creating their own words.METHOD #2Prefixesa, an - not, withoutdys - bad, ill, difficultendo - withineu - good, well, advantageousexo - out of, outsidegeo - earth, groundhetero - differenthomo - one and the same, likehyper - over, above, beyond the ordinaryhypo - under, beneath, less than the ordinarymacro - large, longmicro - smallmis - hatemon,
mono - one, single, aloneperi - around, about, near, enclosingphil, philo - loving, fond ofpoly - manyRootsbio - lifemorph - formpath, patho, pathy - feeling, suffering, diseasepod - foottom, tomy - cutting, operation of incisionSuffixesarchy - rulegee - earth, groundlogy - science, study, accountphile - one who loves or supports With TA/TutorThese
materials are for a TA or Tutor to use with a small group of children or one child.They support the learning in class in this unit.Notes are provided for teacher and TA/Tutor. Back to Lockdown?If your class or school is having to close for a while, these materials provide a home dimension as well as a clear route map outlining what to teach online, and
what to practise at home. Essential TextThe Works chosen by Paul CooksonWeblinksReading of Tony Mittons 'Willow Pattern', YouTubeWillow Pattern Story by Alastair Nisbet, YouTubelntroduction to Speech Marks KS2, YouTube

What is a poem for grade 4. Poem year.



